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This article explores the tensions between reading and vocabulary instruc-

tion through the metaphor of the odd couple: two wnique individuals

whose characteristics are quite disparate yet wha find themselves living

together, While there are mutual benefits from the arrangement of co-

habitstion, nevertheless the two unavoidably clash with each other. Read-

ing and vocabulary are just such an odd couple, Reading instruction

methods for intermediate and advanced levels encourage students of a8

second languaga to cope with unedited texts. But the lexicon in authentic ;

selections includes so many new words that stedents can feel frustrated: . /:{\59 g
Stifl, the dermands of the two must be accornmodated, With the teacher who e
makes use of unedited reading selections particularly in mind, the article

offers suggestions for facilitating the successful meshing of reading and fl;wfvi@,

vocabulary skill practice.

and vocabulary instruction, My own critical incident decurred quite a few

years ago. 1 was the instruclor of an academic English course for inter- \

national students at the University of Seuthern California. My students, B\A—H\o?— S

primarily social science majors, concurrently twok courses,in their major

ficlds. They were dismayed by the tength of the reading assighments in their (,Ed%)

other classes. To help them cope with authentic, unedited texts, 1 had put

togethera packetofsclections drawn from their social sciencetextbooks, with +-¢5 },;,L\\'af» g

the objective of giving them practice in mature reading strategies. ! _S

Wehad justfinished a passage from a secial psychology texthook that deajt E’l {eeadivg

.
!

Many English-language teachers have experienced the pull between rcading_r«(

with eoercion, They were fascinated with the anthar's reference to the case of
Patty Hearst, the heiress who was kidnapped by political extremists, While
she was held as a prisoner by thém, her abductors had tricd 10 alter Paty
Hearst’s attitudes to her family and social background: they had used coer-—!
cion or brainwashing.

Realizing that my students were caught vp with a real-life drama which
iHustrated a textbook term, 1 went 10 work to find ather reading selections
about Patty Hearst. The next day, I brought in an article about the case from

a weekly news magazine. Actually, it was 2 book rcvi::\(y,« prominent
woman journalist’s account of the story (Alexander 197917 But ghy students, ™~ o
although at first they had been cager tolearn more about Patty Hearst, grum- guvmn b Dty

bled when they tried 10 read the photccopied article. Surprised and disap-~
pointed, 1 had thought that their curiosity and interest in knowing more !

abeut a lamous court case would help them overcome whatever language Vﬁm’{/) [
and lexis probleins the article might contain. When 1 asked them why the %M\ M?,;,

article was difficult to read, they replied: ‘too many new words’.
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Later, T looked more carefully at the news magazine review, [ foung
- expressions such as:a comaztion of readiey”, “the quintessential news slory”,

<" Labloid journalism’, a T PEETESTARNIT - T wondered 1 part of my students? -i-
T i."}' L \JJ’“A‘:"V'Q

A W T articlFWASBECA USE these phrases contained vne straighi-
Mforward word which they most bikely kncw, but it was in eombination wiul,
another unfamiliar phrase. Yor example, they kaew the word ‘journalismy’,
but "tabloid” was buflling. They realized ihat the words tegether comained
anoveralbtwist of meaning. Morcover, the article was heavily sprinkled with
items that required readers to possess considerable background knowledee
beyond the Pavo Hearst story Hsell: “Tower of Babel’, *Roscita Stone’, 'a
Robin Hood ransony’, ‘jabberwocky time”. Too late! § realized 1 had over-
looked my students” vocabulary needs as T rushed in 10 capitalize on their ; i3
miLerest in the subjeet matier, : 1}__{) _iuc,.w-._ﬁé‘. ., Qﬂ}ed};

Students such as those in my wniversivy ESL caurse necd to haye highly
developed readiog skills wo keep up with their acaderic work, ntermediate
and advanced ESL courses in many post-secondary institutions, therefore]

empliasize the icaching of reading sirategies by means of original sclections. | 2.4
No nwatter what reading habits students may have in their native tanguage, !
they must learn 1o read_papichy-i English with understanding. Course
materials ofien siresy™gbod reader?echniques such as looking for main
ideas; comprehending™w itascs, sentences, cven paragriaphs rathen *

than reading word for word; and making uscoftitles and sub-headings to aid
understanding, In addition, reading teachers olten try t0 coax studenis tol
lmm—m-mc advice touse contextual clues
45 a4 way 10 guess word meanings. -

Atthe saunc tine, inordle }Lsad'zm'dﬁﬁdjrlcctions learners ofa second Yooz L) 2 k‘i«?
language need very welkifeytloped vocabulapids. An estimate of the number )
of dilferent word meanings 4 ppeaFRg il the materials which native children yopae ,'z-.k’%
use in 12 years of public schooling puss thar number at approximarely {j
100,000 (Nagy and Anderson 1984). Consider that ELT course books at an
advanced level wiilize word lists around 4,000 1o 5,000. Thus, there is a
formidable leap from the controlled vocabulary in materiale desighed for
new learners into texts which assume native compelenge in their readers., . [!L‘M;

When they realize the size of the vocabulary gap beiween language course COF = '
books and selections from authentic texts, some English language teachers i
anemg(lo“é ncentrate on vocabulary exclusively. However, many ESL stu- bl .
dentsido noy have e to undertake separate vocabulary-building courses, = wtb ek L
Furthby, tedeking vocabulary items which are not ermbedeed in some mean-
ingful context, such as a stretch of text, doesn't seem to help learners. A plan
in widespread useis the comprehensive course which combines reading and
writing, with atcention 1o vocabutary as time constraints permit. Ofien, the
reading and writing activitics are organized around thematic units which
providea kind of semantic glue, Courses built onlearners specific purposes
{LESP), in theory at keast, also provide built-in subject arcas for drawing on

£ (T

Teaching vocabulary
through unedited

dipped o the research Hierature on the topic. T quickly discovered that g,
experts who strdy mother-tongue vocabulary acquisition wm. Hoen | r
strongly advise that vocabulary-learning and Trieling a f(Jlupit‘ﬂ!l‘lllél N
actvities, sice the learning ol new words is aided by l‘():’m’l“ﬂu batrCe-
ment (sec Sternberg 1987). Despite the delicate problenss in bringing réad s
g and vocabulary wgether, there appeir to e sound reasons for trying o m(a\m
integrate thom in our insiructionu plans, Ruther thun dealing with them

separately. we should Jook for the most efieetive methuds combine thew, i\ﬂ-zyf iy &

Ve Tl

by

A

b have adopted some guidclines lor making decisions abowt vacabukry
miteers as they come up in treating authentic wxas for use in reading lessons,.
Ihese suggestions canbe applicd, as well, by ceachers wha find i effeetive (o

i
Analyse r);?e-xr

Resist excess
word-work

dugmend the coursebook with reading sclvetnms wineh have appeal for
specilic group of learners, ——
SMTJJM
k.
Sueierdof
(b -%ee,,;imﬁ}

My first step in prepasingaathentio maierials for use as reading/vacabulary
practice is@scrutinize the texPsetected very carefully. Lioften requires many
readings 1o discov he items which may presemt diffieulties for 1.2
learners. T use a coloured pen 10 mark “suspicious’ eandidates: words which
are repeated, words which contain concepts censral to the overall meaning of
the sriccnon, words which are Tikely to Tead earners down blind-aflevs

becausc they refer to mcanings owtside the subjEeematicr a1 hang.
Analysing the wxt for its other important @ tures duch as erganization,

connections between paragraphs and sentencds; placemdnt ol mam and Lﬁ,,. (_(5{
Sipporiing ideas is alsoa vital first step. Inorder Lo gAAvIew ST what Tmay ™ &
wani to focus on, 1 have found it helpfid 1o use at least vwvo copies of the text wiEy B )
when doing the analysis. On one I mark jtems which will become the ol z,xtzuz.{u»
vocabulary part of the Iesson, on the other L indicate passages which comtain | ‘j v A

rhectorical or other interesting textual features I may want o incorporaie i
the lesson, o

In order to achieve a balance between reading and vocabulary interests, it

helps il I take an ‘unzcalous’ attitude tawards vocahulary. The obiective 1o i Y _{_;5
keep in mind is for students to grasp meanings of words and expressionssu Moo b T E
that they witl be able to understand the reading at hand, To reach that objec- e
tive, } concentrate on the meaning which a word basin the particular selec. k\f"\’mw\:}- " )
tion. True, words have muliiple meanings; they can be used in various P I é
symtactic patterns; they occur with various morphological prefixes and sui- i
fixes, Indecd, our knowledge about how words work isvastand complicated.
But extending the range of information about a word oo far from the context
inwhichitis used in the text the students are reading tilts the delicate balance
belween rcading and vocabulary marters. For example, introducing word-
building exercises such as synonym and antonym drills works against this
state ol equilibrium, because such expressiens usually takelearners quite far
from the context which the writer has tried 1o establish.

3)

Present vocabiufary
before reading

authentic reading seleetions, but the issne of learning new lexis stll exists.

Naturally, there are apt to be more occurrences of the same or related ‘new The cazelul, multiple readings of the text which 1 first undertake probably

Fla
: L ! et g
revealafew words, perhaps as many as half-a-dozen, which are guite crucial f 50

WY

words’ in texts which treat similar subject marter. e
While coursebooks organize and siructure language items for new learn-
ers, when we utilize unedited selections, particularly those taken from popu-
{ar, Journalistic sources, we must cope with word lists which are apt 10 be
quite disorganized (sce Gairns and Redman 1986). Yet in our native lan-
guage we scem Lo acquire new vocabulary through reading. In fact, when [
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for understanding the writer’s main idcas. These key words ust be aleeady ¢ ;M/{wé
familiar 10 the students. Ifthey aren’t, T explain them prior to their reading © T T
the sclection, Ofien, key words contain paraphrase expressions, words and w‘:,i‘&
phrases which carry simiar meaning in the context of the sclection. For

example, the following words were noted as ‘key expressions’ in a particular
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Guess witli caution

7
Read i pth

text: ‘aim’, ‘goal’, ‘ohjective’, ‘end’, ‘target” (Dubin and Olshiain 1981: 93).
Such configurations of vocabulary appear to be a natural resuit of the con-
vention in written English which advises as not to repeal the same word
within a sentenee. i possible within an entire paragraph. The good writer's
word scarch vields a variety of items. Unfortunately, this styfstic characs
teristic of written English creates reading difficulties for the L2 tearner,

From the carcful analysis of the text, I find that usvally T mark a fair number
of words as ‘suspicious’. I guess that my students don't know theny Iwonder
if their oceurrence will cause problems. To qualify as a candidate for gquick
glossing, a word should netconvey a meaning whichis central to the passage,
Since itis usually roofargean order forstudents to e’ all ol he aniamliar
vocabulary items in & selection, I facilitate their reading by glossing idio-
syncratic words, those which do not coptain key meanings. The gloss, or
definition, is limited 1o the meaning of the word in which it is used in the
passage. (Iflearners and teacher share the same language background, the
definition can be given in their L1.) Often, candidates for elossing are those
words and expressions which a writer wtilized to bring liveliness andverveto

writing skill
13 that it is

Y )

Remember the  Chail (1987) has noted
meaning/message
distinction A youngster may ktioWaword zu
S reading itin print, The distinction, though not quite in th
N iagg with adult second-language learners who understand ¢
A f‘ . ownlanguage, butde not recognize or
L«"CE‘:.: v, ?{mf““ .

the text, particularly in journalistic writing. YWhile my teacher-instincts tend
to push me towards giving learners explanations about all of these zesty
items, I iry to exercise restraint. Studentsare always grateful to receive quick
definitions of troubling vocabulary iters; I feel that my responsibility lies in
providing glosses which themscives do not present new puzzles.

Developing word-sensitivity should be an important goal in instructional

plans which merge reading and vocabulary work. This objective is served by
alerting students when words that have occurred previously inreading pass-
ages reappear. Dresist, as much as possible, the tendency to emphasize test-

ing students’ recagnition of vocabulary items that have appeared before in ¢

reading sclections. Certainly, tests have their place. However, in order (o
foster in learners an attitude of discovery about wards, I keep testing 1o a
minimum. The goal should be for students Lo enjoy the process ofmeeting up
WiTH words which they have already come across. In that way, words become
familiar friends. .

While there are well-developed theories about the psycholinguistic naturcof |

the reading process which point to the rote of guessing from context as a
strategy which readers employ in their first language (e.g, Eskey 1986), as a
classroom teaching technigue in second-language reading courses advice
about guessing should, in my vicw, be offered to students with cautjon. |
always test out a word’s guessability myself before supggesting to students’

that they can easily grasp the meaning ol words from clugs in the context.
Then, 1 point out the clues to the students. Ifthe clue is language-based, for

cxample ifit is the position of the word in the sentence of the morphological-
ending on the word, guessing may work, More often than not, the'clues may
be dependent upon the meaning of other words or'phrases in the immedigte

context, a far more difficult guessing game. \“(’(f g—%w”{yl

When I gave my ESL students an article to read about Pauy Hearst because
they were already familiar with the idea of coercion from their previous read-
ing assignment, T was utitizing the technique of ‘readingindepth’, or reading
about the same content in other publications. Similarly, sccond-language
courses which make usc of thernatic units as 2 way to organize reading and
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practice utilize ‘reading in depth’. The idea behind 1)
et easier o vead with sinderstanding it one already has
rowicdge of and experience with 2 topic. M .
further reading abouy something with which ¢
initself, perfecily soung
I fuited 1o dg, however, v
material. In giving them
into a genre quite differe
social science textbook.

faull

principle
s
¥ plan for giving my stadents
hey were already familiar was,

and f‘ollufvfd the concept of ‘readingindepth’, What -
vas o anticipate their vocahelary necds with the new

A news magazine sclection, [ was thrusting them

nt from the one they had been accusiomed to in g

Miﬁ-i’ﬁ?{lﬁm v childy dinel .
guage between und(‘{ftandiug lh;—:l?;jng and |§ dcnl;%%?:;?:%
2, yet have bl
T SAME WA Y, 0CCIt

titinspoken {3

English, An impurlantaspec!ofmcshingrcadingand writittg comes aboutin
second-language instruction when the teacher helps the learner connect a
known concept with words in print in
myriad ways. In fact, discovering these ways is for
exhilaration of English language teaching

English. The tinkage comes about in

me a good part of the
and learning,

As was the case with Neit Simon’s pair { Tie Odd Couple, 1966), reading and

vacabulary, the ELT odd couple, can each

benefit from a peried of living

together despite their seemingly incompatible natures. In fact, they may

. &
WO'::Q olof rmaanerisms, [
relS

st s feske
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